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Executive Summary
Aims
This evaluation considers the MPR project in terms of the key principles of global
youth work (GYW):






It starts from young people’s everyday experiences;
engages them in critical analysis of local and global influences on their
lives and communities;
raises awareness of globalisation, the world’s history and rich diversity of
peoples, particularly in relation to issues of justice and equity;
encourages young people to explore the relationships and links between
their personal lives and the local and global communities; and
It seeks young people’s active participation to build alliances and create
change, locally and globally (Adams 2010: 8).

GYW is associated with the Connect, Challenge, Change methodology, which
aims to:





connect young people to the global issues that matter to them and to
connect peers who share passions and concerns;
encourage young people to challenge themselves to gain a more critical
understanding and to challenge inequality and injustice in the world
around them; and
support young people to take action to bring about positive change
towards a more just and sustainable world (Williams and Edleston 2010).

The project works in the context of Derby, a city with a significant amount of
variation; with four wards in the 10% most deprived wards in England and two
amongst the least deprived 10% of wards in the country. (Derby City Council
2011: 30).
The Money Power Respect (MPR) project aims to reach young people through hip
hop culture to encourage an engagement with learning and positive social action.
(GED website).

Interim Report Responses



Responses were made to the interim report, including a focus on gender
balance and providing more leadership opportunities for the young people.
There were changes made to the project staff and this had an impact on
the continuity of the project.
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Key Findings






















The project has covered a range of topics from inequality and human
rights to the film ‘Mandela’ and issues surrounding such historical events.
Music making was the main thing that attracted people to the course,
along with learning about music and audio.
Young people have written tracks and produced podcasts linked to these
areas, these are posted on the website and other media channels and have
had many views.
Through interviews with young people we found that there were high
levels of motivation to attend sessions amongst the core group.
Young people were motivated by the stimulating content of the sessions,
the relationships with staff and peers and the community atmosphere
within the group.
Young people developed positive attitudes to learning and personal
development.
The young people felt they had learned new things, found direction and
more ideas about what they wanted to do. They had expanded their
knowledge in order to make better judgements and “think differently”.
They had opened their minds to different opinions and said that sharing
people’s perspectives was inspiring.
Self-confidence development was a key feature of the outcomes for many of
the young people.
The young people talked about ways the project helped them to build
relationships with others.
All the young people said that they had developed confidence through
MPR, this included confidence to talk to others, to write lyrics, to record
tracks and to produce music.
The young people gained confidence through feeling that their voice
mattered.
The young people discussed the development of transferable skills that
they had acquired, such as website content and management, arguing
more coherently and expressing their ideas and listen to others, interview
skills, and producing music and radio broadcasts.
The main area where people had developed skills was in media and music.
They had discovered new music, learned how to sound engineer and come
up with ideas for music projects. They had developed lyric writing skills
and widened their understanding of music, including reviewing albums
and posting the reviews on the website.
They described the project as: “a lot more than just music” but “career
lessons and life lessons” as well.
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Through the website and podcasts the group were able to reach a wider
community of young people and have a positive impact on attitudes to
some of the issues they addressed through the sessions.
Young people have drawn on their own networks to engage more people in
the project.
Through MPR young people have made contact with other organisations
and met lots of new people.

Outcomes





Core group have the opportunity to escape from the world, in an
environment in which no one is judging them or putting them down and
time and space to consider a range of perspectives and to express
themselves. They have gained transferrable skills and experienced
structural changes.
Other young people have accessed the creative outputs from the MPR
website and through a number of other media channels.
The project has engaged the community through other organisations such
a Roma Community Care and Impact Derby. They have been visible to the
wider community through an article in the local Telegraph and on the
local radio.

Recommendations










Participants expressed a desire to put more emphasis as the development
of critical thinking.
A number of young people are keen to train to become peer mentors.
Young people wanted more community trips.
The evaluators would recommend accessing further funding to be able to
continue with the MPR sessions. This would allow building on current
successes and deepen the learning of the core group.
There should be snowball recruiting of more participants by encouraging
the core group to bring others along.
There is room for a deeper analysis in sessions which explores the links
between the young people’s personal lives and the local and global
community.
Links to the wider community need to be developed further and more
opportunities to participate in events and interact with their communities
through democratic participation and perhaps interaction with more
community groups. This would facilitate reaching the third outcome more
fully.
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1. Introduction
This report has been prepared by Eleanor Brown, assisted by Laura Nicklin, as
external consultants employed to evaluate the Money, Power, Respect project
run by Global Education Derby. This project has been funded by the Big Lottery
Reaching Communities fund: Project RC/5/010443469 “Money Power Respect:
Engaging disaffected youth in learning and community action”. The project
began in June 2013 and the first cohort of young people joined the project in
September 2013. This report will evaluate the impacts of the project. It will take
into account the findings of the interim report, produced in 2014 regarding the
first cohort between September 2013 and December 2013, and some of the wider
outcomes of the project up to March 2014. This report will also evaluate the
outcomes at the end of the project, with monitoring and evaluation data collected
throughout 2015.
The aim of this report is to assess the successes of the project, by looking at the
work produced through the website and other creative outputs throughout the
project, as well as findings of the qualitative analysis of questionnaire and
interview data from the young people in the first cohort and it the final cohort.
This will be used to consider some of the limitations and difficulties experienced
by the project, determine the achievements of the project and provide some
recommendations about future steps.
Initial background of global youth work and engaging disaffected young people in
the wider community will provide some context for the project, along with a brief
analysis of the area where the project is being conducted; Derby in the East
Midlands. A discussion of engagement through popular culture such as hip-hop
gives further background to the evaluation. This will be followed by an overview
of the project and the intended outcomes. The evaluation methodology will be
discussed, along with an overview of contextual factors affecting the project. This
will lead to a discussion of the engagement demonstrated by the young people
and evidence of them breaking the cycle of disengagement, gaining confidence
and attaining transferable skills, as well as barriers faced throughout the project
and areas where outcomes could be improved. The report will conclude with the
implications for the future.
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2. Context and Background
2.1 Global Youth Work
Global youth work (GYW) is closely associated with development education and
it emerged during the early 1990s through a network of national agencies and
local voluntary organisations, which came together to share resources, practice
and ideas (Adams 2010). The Development Education Centres (DECs) were
involved in these networks along with a number of UK youth work organisations
which had a long history of addressing global issues. “What was known as
‘development education’ in youth work settings has largely been the domain of
national voluntary youth organisations” (Adams 2010). However, after the
establishment of the Development Education Association (DEA) in 1993 practice
began to develop under the heading of GYW.
GYW is: “informal education with young people. It encourages a critical
understanding of the links between personal, local and global issues. It seeks
their active participation in bringing about change towards greater equity and
justice.” (DEA 2007). Good GYW upholds a series of key principles: It starts from
young people’s everyday experiences; engages them in critical analysis of local
and global influences on their lives and communities; raises awareness of
globalisation, the world’s history and rich diversity of peoples, particularly in
relation to issues of justice and equity; encourages young people to explore the
relationships and links between their personal lives and the local and global
communities; and it seeks young people’s active participation to build alliances
and create change, locally and globally (Adams 2010: 8).
Through the Development Education Association (DEA) (now Think Global:
DEA) a methodology, which takes into account the influences of youth work and
development education, was conceived to enable young people to explore global
issues. This methodology is known as Connect, Challenge, Change (Williams and
Edleston 2010). This methodology aims to connect young people to the global
issues that matter to them and to connect peers who share passions and
concerns. It aims to encourage young people to challenge themselves to gain a
more critical understanding and to challenge inequality and injustice in the
world around them. Through this it aims to support young people to take action
to bring about positive change towards a more just and sustainable world
(Williams and Edleston 2010).
In the bid for this project, the interpretation of global education was clearly
defined:
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…it isn’t about abstract, distant international development. The process
starts with day-to-day life and aims to build a sense of agency and
critical understanding. Interconnections with poverty, powerlessness,
and unfair treatment experienced by others in our society and across
the world often provide important new insights into personal situations
and solutions. Awareness of the wider world intertwines with personal
change as both cause and effect.
(GED Project Bid to Big Lottery 2012: 4)
The project aims to give young people a voice and encourage critical dialogue on
issues that matter to the youth. In order to generate engagement with complex
issues, there are a number of criteria. Ideally, the participants will:
(a) have accurate and complete information; (b) be free from coercion
and distorting self-deception; (c) be able to weigh evidence and assess
arguments as objectively as possible; (d) be open to alternative
perspectives; (e) be able to critically reflect upon presuppositions and
their consequences; (f) have equal opportunity to participate ... and (g)
be able to accept an informed, objective and rational consensus as a
legitimate test of validity.
(Mezirow 1998: 12)

2.2 Global Education Derby
Global Education Derby (GED) is a registered charity and Development
Education Centre (DEC) and has more than 20 years’ experience of “helping
teachers, youth workers and community educators to develop the thinking skills
that we all need to make sense of a complex and rapidly changing world” (GED
website). The focus is on bringing about positive change and developing thinking
and emotional skills to do this. The aim is to work with participants to gain selfesteem, a sense of belonging, as well as teamwork, communication and problemsolving skills. The benefits to the local community are envisaged as a reduction
in negative stereotyping, a greater awareness of the wider world and support for
the fight against poverty (GED website).
The learning methodology at the centre of their approach is to explore multiple
perspectives, develop critical thinking, increase self-awareness and questioning
of values and ideas and give confidence to take positive action (GED website),
and as such is closely aligned with the ethos of GYW.

2.3 The Context of Derby
Derby is located in the East Midlands region of England. Derby City Council is a
Unitary Local Authority and together with Leicester and Nottingham, forms part
9

of the ‘three cities’ sub region of the East Midlands. Derby is divided into five
localities which are broken down into 17 wards. (Derby City Council 2011: 4).
According to the census data of 2011, Derby has a population of 248,752, this has
grown by 7.8% since 2001 with the largest growth in the age range of 20-29;
there are now 5500 more people in this age range in Derby, which is partly the
result of immigration (Derby City Council 2013: 1-4). In 2011, 24.7% of Derby’s
population were from BME communities (Derby City Council 2013: 7).
The Index of Multiple Deprivation (IMD) found that the most deprived areas
within the East Midlands were concentrated around the three cities of
Nottingham, Leicester and Derby together with the former coalfields in
Nottinghamshire and Derbyshire and the Lincolnshire coast. The Index of
Multiple Deprivation 2007 (IMD 2007) identified that Derby was ranked as the
69th most deprived local authority in England; this compares with Nottingham
(13th) and Leicester (20th) (Derby City Council 2011: 30). There is a significant
amount of variation within the city of Derby, with four wards in the 10% most
deprived wards in England (Arboretum, Normanton, Sinfin and Derwent)and a
further four wards (Alvaston, Abbey, Mackworth and Boulton) within the 20%
most deprived wards nationally. “Two further wards (Chaddesden and Darley)
fall within the 30% most deprived wards within England. These areas are in
sharp contrast with Allestree and Mickleover wards which are amongst the least
deprived 10% of wards in the country.” (Derby City Council 2011: 30).

2.4 Disaffected Young People and Community Engagement
In recent years the debates around young people as ‘disaffected’ have emerged
from academic, political and public sources. It can be understood in a range of
ways and manifests itself through a range of behaviours, from lack of social
engagement through to disruptive or criminal activities. Indeed, ‘disaffected
youths were seen by some as the cause of the riots in 2011 (BBC 2011). However,
‘disaffection’ is difficult to define:
… there are considerable difficulties in defining disaffection because
researchers have employed numerous terms to define a cluster of
behaviours, attitudes and experiences that could be covered by this
overarching term. For example, labels such as 'at-risk' (Goodman,
1999), 'disenfranchised' (Riley & Rustique-Forrester, 2002; Kinder et
al, 1995), 'marginalized' (Halas,

2001;

Moote

&

Wodarski,

1997), 'excluded'(Steer, 2000), 'underserved' (Pitter & Andrews, 1997;
Martinek,

1997), 'troubled' (Halas,

2001), 'delinquent' (Sugden

&Yiannakis, 1982), 'alienated' (Halas, 2002; Moote & Wodarski, 1997)
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and, perhaps most commonly at present, 'disengaged' (Steer, 2000)
have all been used to describe elements of disaffection.
(Holroyd & Armour 2003)
Similarly, there are numerous factors cited as causes of disaffection including
low self-esteem, poverty and unemployment (Holroyd & Armour 2003). Young
people are often considered particularly vulnerable to disaffection as adolescence
is seen as a time when one is more susceptible to crises or are more likely to
experience conflict or stress (Heathcote-Elliott & Walters, 2000). Declining
involvement in community activity and an ever greater influence of
individualism on modern society are often perceived to “have compounded this
problem and increased the complexity of the personal and social development
process for young people (Giddens, 1991; Beck, 1992; Heathcote-Elliott &
Walters, 2000).” (Holroyd & Armour 2003).
So clearly, there is a growing importance in finding ways to engage young people
in communities and work out how to connect them with the important issues
they face, both locally and globally.

2.5 Popular Culture and Political Engagement – Hip Hop
There is a growing literature about the ways that music and popular culture can
generate political engagement (Gracyk 2001; Keyes 2002), and many
interpretations of whether music is successful in delivering political messages
and creating imagined communities (Eyerman 2002). Indeed, Eyerman (2002)
describes how music can help form collective identities and thus contribute to
collective positive action (p. 443). Hip-Hop and rap music are seen to have
increasing political power (Stapleton 1998) and some have compared this to
Gramsci’s organic intellectuals, spreading messages of social change amongst
their own communities and beyond (Abrams 1995). McDonnell (1992) suggests
that the messages of rap music generally fall into two broad categories:
“individualized effort and collective action” which can lead to social change (p.
89).
However, there are some questions about the extent to which hip-hop can be
positive in its directive of change, as while it can generate a sense of community,
it tends to speak of the “realities of displacement, disillusion, and despair created
by the austerity economy of post-industrial capitalism.” (Lipsitz 1994: 36, cited in
Keyes 2002: 6). There are also questions about gender (Stapleton 1998) and the
role of women in rap music, as lyrics are often considered misogynistic
(Armstrong 2001; Adams & Fuller 2006). This project will add to our
understanding of the ways that hip-hop can facilitate young people’s involvement
in creating positive social change.
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3. Project Overview
3.1 Background
The aim of the Money Power Respect (MPR) project is to “break a cycle of
exclusion and disengagement, and support the transition into responsible
adulthood for 16-24 year-olds from disadvantaged areas of Derby.” (GED
website). It is hoped that through involvement in learning and creative activities,
the participants will gain confidence and transferable skills, become peer
mentors and foster better relations with the wider community (GED website).
The project was piloted between December 2011 and August 2012 and funded by
the European Commission Youth in Action 1.2 budget. Through rap music and
writing lyrics the participants had the opportunity to “carry out a meaningful
dialogue with local people about the realities of life in their community and the
needs that had to be addressed.” (GED website). The pilot project supported a
group of young people through a programme of learning, creative output, and
peer education. This pilot led to the recognition of the potential in this sort of
work to overcome mistrust and the group discussed ways to build on this (GED
Project Bid to Big Lottery 2012). A key idea was to reach young people through
hip hop culture and “to build a stronger scaffold of support around these
activities through providing progression opportunities where participants stay
involved as peer mentors able to draw on their experiences of overcoming
difficult backgrounds to provide support and guidance to others.” (GED Project
Bid to Big Lottery 2012: 11)
The current Big Lottery funded MPR project began in June 2013, with the first
core cohort starting in September 2013. A key element of the project approach is
“to use hip hop culture to get youth engagement and ownership of the project,
and to use an exploration of less well known aspects of hip hop culture - such as
its origins in civil rights and community solidarity and the respect for knowledge
– to encourage an engagement with learning and positive social action.” (GED
website).

3.2 Project Aims and Outcomes
The project aims to bring disaffected youths in from the margins of the
community to create a stronger community. This includes personal changes for
the young people themselves and the opportunity to become role models to their
peers and also affect intergenerational perceptions of young people. The project
also aims to increase youth involvement in community development initiatives.
Specifically, the three overarching project outcomes are:
12

Outcome 1: 50 young people with limited opportunities gain positive attitudes
to learning and community, self-confidence, and transferable skills that enhance
employability.





50 young people completing the 6-month learning programme and
showing improvement in key social and emotional capabilities
20 participants staying involved with project, developing further skills in
peer support, and actively fulfilling that function through defined
responsibilities
25 participants where personal change has led to positional change such
as structured education or employment

Outcome 2: Marginalised young people across the community have access to
peer support and new opportunities reducing risk factors for anti-social
behaviour.





500 young people repeatedly engaging with positive role models through
project web site and social media channels
20
outreach
performances
and
“widening
horizon”
diversionary/development events delivered in cooperation with other
community groups
150 young people engaging with providers of mainstream youth support
services after signposting from project.

Outcome 3: Three inner-city communities become more welcoming and inclusive
with improved perceptions of young people and greater intergenerational
dialogue and cooperation.




250 community members attending project showcase events and spending
time interacting with and learning about project participants
20 local residents that have read or heard positive stories about project
activities from local newspapers or radio
10 young people actively participating in the democratic life of the
community through Neighbourhood Boards or other community forums.
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4. Interim report – 2013/2014
4.1 Findings and Recommendations
At the end of year one the expected outcomes were:





Ten young people engaged in the project and demonstrating positive
attitudes to learning and the community and evidence that these young
people have developed transferable skills.
Evidence of these young people engaging in peer support with the wider
community for marginalised young people.
Evidence of these young people getting involved in community activities,
with a view to them influencing community attitudes to young people.

These were addressed in the interim report and recommendations made. At the
end of the first year the monitoring and evaluation suggested that the project
needed to work on a number of key issues. It noted that there were many
positive aspects, in particularly the extensive amount of creative outputs was
recognised. The young people had built skills and confidence and the space has
allowed them to voice their ideas and given them the opportunity to meet other
young people from all over Derby and record music.
Nevertheless, there were a number of areas that needed significant work in
order to meet the project aims. The first of these was the deepening of the
engagement with the session content. The field notes and interviews suggested
that while there was generally a good stimuli presented, the ‘Connect, Challenge,
Change’ methodology was not usually followed and there was not enough
consideration of different perspectives, opportunity for dialogue or depth of
analysis.
In response to this the project manager (James Batchelor), the assistant (Dorian
Whitaker) and the youth work apprentice (Will Sayer), along with one volunteer
and 3 peer mentors, all undertook two day Connect Challenge Change
methodology training. After this there was more leadership from the project
assistant and encouragement for young people to research issues in more depth
and from different perspectives. This also fed into the next recommendations
which were to provide more leadership opportunities for the peer mentors and
delegate more.
In addition the interim report recommended working on increasing the numbers
and improving the gender balance. These were addressed in the first instance by
recruiting a female peer mentor, finding a female MC to go into a session and
work more closely with a female volunteer. A group was later set up with a new
14

female facilitator to work with an all-female group, although over time the group
also accepted boys but continued to focus on gender issues. As one of the female
participants noted:
“Originally Soria’s group started as a woman only thing ‘cause they
were going to stop the guys from coming but because it’s equality, it was
fine like, I’m not bothered, I am the type of person that can talk about
personal woman issues with anyone, man or woman, and Soria is there
if I did want to talk woman to woman. It was fine.”
(Participant, R2)
Finally, the links with the local community were seen as an area that needed to
be strengthened in order to meet the project aims. One of the ways this was
addressed was through links with a local radio station, although it was
recognised that in this there was still work to do.

4.2 The Development of the Project
Over the three years of the project there have been a number of changes that
have influenced the running and outcomes of the project significantly, including
changes to personnel. The first two years of the project were managed by James
Batchelor, who was assisted by Dorian Whitaker. The project saw a number of
successes during this time, which were captured by the interim report. A number
of recommendations came out of this report, which were addressed to varying
extents. The outcomes of the recommendations are discussed further below. The
key issues surrounded the extent to which young people were having the
opportunity to peer mentor and lead, the depth and focus that was put on the
content of the learning that preceded the creative sessions, and the extent to
which the project was engaging with the wider community. There were
significant disagreements about the direction of the project, and the most
appropriate youth work approach, which eventually resulted in the resignation
of the Project Manager. Following open recruitment, Dorian Whitaker was
appointed to the role with Will Sayer as his assistant for the final year. This
provided for a fresh start which aimed to build on previous successes, allowing
continuity with the insight of Dorian and also opportunity for fresh perspectives.
From this point forward, there were a number of major changes and some
dimensions of the project had to start again from scratch. This meant losing
some of the continuity and some developmental aspects that could not be built
upon in the way that they would have been without such a break. This has
resulted in some of the targets not being met to the extent that they might have
been, and for some of the outcomes needing more time to fully embed.
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5. Monitoring and Evaluation
5.1 Methodology
The data analysis for the evaluation of this project took a number of forms and
took place across the three years of the project, with 3 session observations in the
first year, 1 in the second and 2 in the third, each gathering detailed field notes.
In addition, young people were interviewed at the end of the first year and the
middle of the final year to establish how they felt about the project. Different
young people were interviewed in each round, partly due to demonstrate the
breadth of young people accessing the project, and partly in recognition of the
fact that there were relatively few young people engaged throughout the entire
life of the project. Content analysis of the online data and course materials also
added to the qualitative findings. In addition, participants were asked to
complete before and after evaluation forms, however, these were not completed
very consistently and therefore form only a small part of the analysis.

5.2 Evaluation Findings
The initial criteria for evaluation focused largely on quantitative data, with an
emphasis on the numbers of young people accessing the sessions and the
numbers of community members engaging with the project. However, the more
interesting and insightful findings from the evaluation are demonstrated by the
rich qualitative outputs and feedback from the young people involved. For this
reason this report is written undertaking a largely qualitative data analysis with
reference to some quantifiable measures.
We have considered attendance registers and statistics from online and media
channels to give an overview of how many people the project has reached. In
order to assess more deeply where the project has met the objectives we refer to
observation field notes and interview data with young people, as well as an
analysis of the online material and course content. This gives a detailed picture
of the project as a whole and the specific ways it has had a profound impact on
many participants.
5.2.1 Interviews with young people
From recorded interviews and informal discussions and with young people
involved in the core group data were coded into the following themes:
Motivations to attending sessions, development of positive attitudes,
development of self-confidence, development of transferable skills, opportunities
for further study. Within each of these further themes emerged. This sections
largely analyses the ways that the project met the first outcome, although in
16

places the ways that the project reached out to the wider community is also
discussed.
Motivation to attend sessions
Participants reported a wide range of motivations for joining the programme,
and most significantly maintaining their attendance as active group members.
The responses largely surrounded the themes of; session content, peer
relationships and support, and enjoyment in a positive atmosphere.
Session content
The sessions included a diverse approach to exploring the issues identified in the
review of website data section 5.2.3 of this report. This included writing lyrics,
making tracks, holding discussions, creating beats and other forms of artistic
expression such as visual arts.
Participants highlighted opportunities to identify issues, collect ideas, helping
each other, engineering the sessions, mixing radio podcasts, mastering tracks,
and provided beats. Many of the peer mentors were keen to provide their
technology skills to enable other young people to express themselves.
Music as a vehicle for exploring these issues is at the heart of the work MPR
conduct, as discussed later in this report. However, in terms of motivation, it has
proven a powerful motivator.
In terms of participants identifying issues, the autonomy to raise and bring in
issues related directly to their own lives in a relaxed and non-judgmental setting
was a recurrently cited motivation for many of the participants;
“Free speech is here and you can say what you want and people don’t
judge you in a harsh way, not like teachers or other workers. Others can
be too much in your face but they’re really relaxed here.”
(Participant, R2)
The nature of this as limitless yet non-compulsory was also highlighted as a key
factor also, as one participant explained;
“Last week we talked about drugs and the effects, ‘covered metal health,
we can bring up anything we real want to and nobody forced you to do
anything you don’t want to.”
(Participant, R2)
Freedom, choice and the opportunity for their voices to count regardless of the
subject matter allowed discussions to be facilitated beyond a superficial level,
17

and whole group interactions between peers where all input was valued equally.
Some participants considered this within the wider context of their lives. The
programme content has offered students new perspectives on global issues and
equipped them with the tools to consider the world around them with a more
critical and sympathetic eye;
“When I’m not working I kind of write in words about basically what I
see in this world. Basically I see a situation where you either listen to so
many people that are basically willing to spend their own time writing
out their own songs or telling the world what is basically happening. I
put it in a rhyme with a catchy beat and hopefully that word will get
around. Without the MPR group I don’t think that would actually
happen.”
(Participant, R2)
This has opened participant minds to opportunities not only to reflect on the
world around them, but acknowledge, appreciate and value the opinions and
ideas of those who think differently;
“You can be a 22 year old man uncomfortable to speak because people
might laugh due to conditions. It’s nobody’s fault they are born a
certain way but it’s important to show people that that’s not how they
should be. It’s not cool to be heartless if you want to be fine but you have
to think about somebody else’s feelings before hurting their feelings
would they like it. I get that, I think about me before I respond, I have
to think smart now on which words in going to use and if in going to
put my words down. I’m not hurting people because I want to anymore I
am just sharing my opinion in a smart way. We can talk about it, shake
hands and have a laugh about it.”
(Participant, R2)
Session content as a whole, though using music as a medium for creative
expression, was focussed on issues in society that could actively impact the lives
of the young people involved in the project. By giving them the autonomy to
choose issues, discuss them in a safe space and identify strategies for overcoming
them, participants feel empowered, developing a greater sense of self confidence
and self-efficacy. The range of different topics covered over a short space is
undeniably wide and varied demonstrating that the reach this group could cover
is limitless. As the group is growing organically, with the young people bringing
their peers to become future members, more young people have the opportunity
to gain an alternative education about key issues impacting young people in
Derby such as drugs or mental health. The impact of the material covered to date
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is undeniable in these young people but with more time and scope it is clear that
the project has built momentum to the point that the young people involved are
motivated by the prospect of bringing more people to the group having identified
the importance of what they have learned. This would allow the programme to
now take this further and engage more young people in the wider community
with these issues.
Peer relationships and support
Peer relationships and a desire to integrate more people into the group are
recurrently highlighted by participants as key motivators of attendance. Much of
the work completed in the group surround group discussion, and opportunities to
share personal insights, stories and experiences.
The therapeutic nature if this is highlighted by multiple young people, for
example one shared;
“The conversations and lessons here help, they help with everyone with
the team. It would only take that one voice to start something up and
each person who is shy or scared at the start feels free to open up and
share in the groups, they feel happy to. They know we're not here to
judge and basically support each other. If war fall we help each other
rout the best we can. Even if you fall in the group you know you’re not
going to get back up on your own.”
(Participant, R2)
Peer support and developing positive peer groups were originally identified as
desired outcomes of the programme. Within MPR there is now a group of young
people that each joined the group with their own stories, issues and difficult
backgrounds, some having been involved in substance abuse, gang culture and
crime, and some with existing mental health issues facing social isolation. The
social community provision that the programme provides is arguably crucial to
its success as by removing judgment and creating a community where fear of
ridicule or rejection is pacified, the young people identify feeling “safe”, “free”
and “able to get support” from their peers. Many of these young people identify
themselves as having not had friends, or at least supportive friends in the past.
One long-term participant in the programme identified the difference between
“The kind of mates I used to have” being people that abandoned them when
anything became difficult and the friends that they now have within the MPR
group;
“MPR isn’t about friends or mates, it’s a musical family situation.
Everyone’s got their backgrounds and issues and stories. People don’t
understand that we’ve already been there and people feel comfortable
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being here now cause people know how they feel. We can support each
other.”
(Participant, R2)
Developing this community has also opened door for new perspectives, and
opportunities for advice. Much of this is developed through the personal sharing
of experiences that the participants in the group willingly share with each other.
One young person shared that although many of the situations covered in the
programme they had not directly been involved in, it was useful for them to see
how that situation had impacted other people and the potential consequences of
it;
“The discussions help everyone. Even if you haven’t been in the
situation before you can get a feel for how they feel, how they got into it
and how they can get themselves out of it.”
(Participant, R2)
Another shared their own story, and how they would now approach others in
their situation since engaging with the MPR group;
“I was a low life drug addict, you have the power thought to stop on
your own. I won’t wash my hands of you, I would help you find the
answers. I never give people the answers they have to find that
themselves. If you have the power to start something you have the power
to stop I did. This family helped me, would I still be the same without
that or would I have changed I can't know, but I know I am grateful
because I escaped the negative tunnel I was in. I’ve faced my problems
and now I think I was blessed to get out.”
(Participant, R2)
Individual stories of complete life redirection are not uncommon from this group,
though many are still in progress on their personal journeys though. Though of
course there are many necessary agents for change directly related to specific
issues, the peer support offered by the MPR group was unanimously identified
by participants interviewed as having a direct impact on this, and in turn their
recurrent motivation to attend.
Enjoyment in a safe and positive atmosphere
All participants shared an enjoyment of the programme, and the strength of this
a s a motivation for recurrent participation. On participant stated that “Coming
here is like one of the best things of my lifetime really,” concurring
independently with another who shared;
20

“I’ve been coming for quite a while. I decided to start coming cause I
heard about it at school and I enjoyed it. I don’t usually enjoy youth
clubs but it's different here. Here they’re more used to young people and
they actually guide you and help you rather than being like nagging
teacher type people.”
(Participant, R2)
As highlighted throughout this report the range of issues covered is vast, but key
examples cited by the young people related to drug and alcohol substance abuse.
Drugs and alcohol are not permitted within the group however they are
permitted to discuss these issues if they are personally dealing with them. The
group encourages music as a medium for creative expression, but also more
crucially as a coping mechanism and method for redirection. As one participant
explained;
“If you like a buzz from alcohol or drugs leave it at the door. Come here
and get a buzz from hearing a beat, get a buzz from something positive
you enjoy.”
(Peer Mentor , R2)
The group, although handling heavy and emotionally charged subject matter,
ensures that the activities it undertakes are enjoyable for the young people
involved. There are varied approaches, as identified in the “session content”
section above, and the atmosphere of the group is maintained as a positive
environment totally separate from the locations associated with the difficulties
they face such as their homes. One participant noted this as their main
motivation for attendance;
“My favourite thing is to get out of the house and get away from all my
noisy siblings. At home I just like stay on my own really I am not really
close with my family I’ll say hi and eat with them but then I just go
straight upstairs really.”
(Participant, R2)
This individual had tried a series of other clubs and groups but identified this
one as the only programme they have stuck with, continually enjoyed and felt
valued within. They identified that rather than being controlled with “people
telling you what to think or do”, the freedom within the group to approach
subject matter in the way that best suits the individual offers them a safe and
positive environment they enjoy and look forward to attending.
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MPR is a safe and positive place for young people to get engaged with music and
issues that affect them and their communities. It was seen as a place where
people could come and chill out: “It’s like a little family, and it’s good to come and
chill, escape from reality.” (R1) There was a very relaxed environment and
always a different mix of people accessing the session each week. People from all
different communities, ethnic backgrounds, and parts of the city could come
together and engage in a common goal:
“We’ve had people from different gang backgrounds and it’s not been a
problem cos they’ve shown respect cos we’ve let them in and they haven’t
caused any trouble. We’ve done a couple of tracks. So I see a lot of
benefit to it, there’s always good vibes for people to come and chill in.”
(Participant, R1)
MPR was seen as a space for young people to vent their ideas, thoughts and
opinions and for their voices to be heard. This was seen as a unique opportunity:
“… cos where are these youths going vent their ideas and get their
thoughts out, they can’t write forms and complaint letters, and even if
they did they wouldn’t get answered. Some get frustrated, but they can’t
even talk to their teachers. They feel comfortable here and it’s stress
they can release, and that’s why I like being involved because I like
seeing what the kids do. My little brother comes here, and I know that
the day they’re here they’re not out there robbing or anything and that’s
what motivates me to come here.”
(Peer mentor, R1)
The project manager was seen on a level with the young people, that he
understood them in a way that other teachers or tutors did not:
“We can talk to him about real issues … he’s on a real level, he’s nice
and relaxed but we get the work done through his relaxed manner, cos
when we're at a comfortable pace we get more done cos were in the
mindset of thinking let’s take our time so it turns out good.”
(Participant, R1)
There was a real effort to find ways for young people to engage positively with
issues. It was noted that this was challenging for some, as “a lot of people, when
they rap can be negative.” Having a positive platform to work from was seen as a
key dimension of the project and it ignited new creative sparks in young people’s
heads and made them feel they could “get involved and make a difference”. For
many this was their main motivation for attending sessions.
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Motivations summary
The combination of content, community and enjoyment consistently offered by
the group appear to be the main factors contributing to participants continuing
attendance. One long term participant summarised this as;
“That’s me that’s why I come here the sessions, the conversations and
the laugh.”
(Participant, R2)
This is also motivating the young people to now begin inviting friends, younger
family members and other members of their community to join the group,
organically expanding the reach the MPR programme could have.
We also met a young person who had only attended the group for one full day,
but they also wanted to share their initial observations and these were mainly
focussed on enjoyment. This individual also shared not engaging well with other
groups previously, and agreed with their peer that other groups do not provide a
space where they felt able to talk. They identified a desire to “come again” and
also the importance of having a trusted friend in the group to help them “feel
relaxed and less anxious.”
The programme participants all express a desire to further expand the reach of
the programme so that more young people can access the same positive
community they do, end engage with critical issues to better understand their
societies. With more time, this programme, driven by the young people, has the
potential to motivate vast numbers of further young people to attend and engage
positively with the MPR community.
Development of positive attitudes
Positive attitudes were a core element of the project and this can be seen in the
ways the young people talked about their experiences. Themes that emerged
here were their attitudes to learning and community, their attitudes to learning
and personal development, and their attitudes to each other and the wider
community.
Learning and community
Positive attitudes to learning and community were evidenced through the
interviews. Young people discussed this in two ways. Firstly, they talked about
their own learning and the learning of others in the group, and the benefits of
the sessions in terms of the insightful discussions and also through the
opportunity to make music around a specific theme. In this way they
demonstrate ways that the project addressed Outcome 1 of the project. Secondly,
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the young people interviewed talked about learning in terms of the ways they
felt they had reached out to other members of their communities and other
young people through online presence, through performances or through
encouraging others to come along to a session or two. This provides evidence of
the how the young people envisaged the project addressing Outcome 2 of the
project.
Personal learning and development
Other than building confidence the sessions also offered the opportunity for
learning. For many of the young people's, experiences of formal education had
put them off the idea of ‘education’. Yet there was a feeling that through the
comfortable and low pressure environment they felt more inclined to attend and
were able to learn new things:
“They feel comfortable they’re not under pressure, they want to come. I
feel like it’s a positive thing … subliminally these lot are learning
things that they didn’t know before … There’s a stigma with teaching
and learning but I feel like they’re learning without realising it and
that’s good.”
(Peer mentor, R1)
For some of the young people they felt this had given them more direction, and
more ideas about what they wanted to do. They talked about thinking more
about “deep questions” and expanding their knowledge in order to make better
judgements, while recognising that you cannot ever know everything. This had
allowed them to “think differently” and to see how other people think about
things. They described this as “opening minds to opinions” saying that:
“If you don’t know a lot about a subject then naturally you’re going to be
a bit narrow minded towards it, but to be able to speak about it and
have a lot of opinions projected, it is mind opening for a lot of people. It
is for me.”
(Participant, R1)
The learning was seen to come through discussing different perspectives and
people wanting to find out more. This was seen as an opportunity to deepen
understanding of the issues:
“I also like the talk. There was about women’s rights things and loads
of topics in there about the media and stuff and how they depict women
and define what beauty is and stuff. We talk about that and question
the validity of that kind of thing. We have dealt with mental health
issues. I have learned about different people's perspectives. People have
24

unusual beliefs and it's interesting listening to other people’s point of
view.”
(Participant, R2)
This learning was also seen as something that related directly to their lives and
was relevant to the situations they experienced:
“The discussions help everyone. Even if you haven’t been in the
situation before you can get a feel for how they feel, how they got into it
and how they can get themselves out of it.”
(Participant, R2)
The focus on developing thinking skills as an approach to learning was also
evident from the young people’s comments, particularly in the third year of the
project:
“Sometimes I feel like it’s more some people here are opinionated but
were told how to think, not what to think.”
(Participant, R2)
Therefore through developing thinking skills and exploring a range of topics the
young people demonstrated their interest in learning new things and felt that
they had had the opportunity to do that through the project.
Supporting each other and reaching out to the wider community
Learning was also discussed as a feature of how they were able to reach out to
the wider community. It was clear that networks are an important feature of the
project. In the first instance, these networks were drawn from the young people’s
own social groups and most felt that they had brought people into the project
from their own networks. They said that by word of mouth they had got people in
from many different areas of the city. In particular, the peer mentors had drawn
on contacts from the music scene in Derby and this meant that there were a wide
range of talented people using the facilities and attending the sessions, this in
turn attracted more young people to get involved.
The peer mentors and participants commented that they did not feel that they
were there to teach or be taught; the issues were very complex, but everyone
knew lots of things and it is sharing people’s perspectives that was inspiring.
There was also the sense that people would then talk about those issues with
their friends and by making music about it too they could disseminate their
learning:
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“Here you learn something, you speak about it with friends, you pick up
other things off other people then you do something productive out of it
too. It all just started from a conversation and now they’re making
songs.”
(Participant, R1)
Many saw this benefit also reaching out to others who listened to the music and
felt that there were opportunities to get a positive message out:
“Basically try and help the innocent kids before going down the wrong
path really so it’s just important.”
(Peer Mentor, R2)
“People don’t see that nowadays and how can you explain that to a kid
carrying his mom’s scissors or his dad’s cutting knife thinking he is better
than everybody. The only way to do that is with a beat. Like I said before,
using that and putting words over a beat to share the message. Without
MPR I don’t think so many kids would actually get to understand what
we’re doing here.”
(Participant, R2)
Indeed, a key way that learning was facilitated was through the opportunity to
make music. Participants commented that the sessions were “a lot more than
just music” and some said they had “career lessons and life lessons” as well.
However the music was a key aspect and there were a range of topics which
came up a number of times over the course of the sessions and could be
expressed through music:
“They’ve covered different topics … through talking about different
things they’re then going to show at least their friends and that’s
exposure so just via that music they’re talking about deeper real world
issues with their friends and allowing their friends to listen to their
points and may be they’re not going to do that in a normal conversation
when they’re talking with their friends while they’re chilling, but
through being here they’ll do that, showing their friends the tunes they
would then be forced to realise there’s this stuff going on in the world
and my friends care about it, the knock on domino effect is good.”
(Peer mentor, R1)
Some commented that there was anecdotal evidence that the music they made,
and therefore the messages that it contained, was reaching a lot of people:
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“Basically I ask people’s permission to share what we do and give
people a taste of what MPR is doing and that there are people out there
who get it. 10 minutes is 340 likes and 6-8 comments so that there
proves the reach and the education it’s a strong point. At least I know
that at the bottom line the message is being handed out.”
(Participant, R2)
Developing self-confidence
There was a strong focus on self-development throughout our discussions with
participants, with many expressing a boost in confidence, opportunities for selfassessment and crucially MPR as a vehicle for personal change. Across the three
years all of the young people we have talked to have shared that they had
developed confidence through MPR, with comments such as:
“It’s been good for confidence being around so many different people, I
can talk to anyone now, it’s literally second nature.”
(Participant, R1)
Many also said that they had witnessed this in others:
“I’ve seen a lot of kids come through that have started off literally
shaking before they went in and now they talk as much as I do, it’s nice
to see that progress it’s definitely beneficial”
(Peer mentor, R1)
This included confidence to talk to others, to write lyrics, to record tracks and to
produce music, as well as feeling comfortable with others in the group. Having a
place to voice your opinions and being listened to was one way that confidence
was built up and people came out of their shells:
“It's eye opening and it’s good to talk, to give everyone that voice to
talk, it’s nice to hear everyone’s point of view and that helps people a
lot. Like one female was super shy and now she sings in front of
everyone”.
(Participant, R1)
By drawing on people’s networks and friendship groups, people could see the
influence MPR had on their peers:
“Before there was people that were really shy, like in terms of lyric
writing, and the next thing you know, people who weren’t very loud are
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writing lyrics and making songs, and that’s inspiring, and then they’re
friends think they can do it too.”
(Participant, R1)
In terms of self-confidence specifically since first meeting them it is clear as
observers that the group has developed as a confident community within this all
individuals are encouraged to share and are willing to do so with confidence.
They are met with support, challenge and further discussion.
“When I lost my job I lost my confidence and I came here to pick me up.
It worked”
(Participant, R2)
“I suffer from social anxiety and coming here I feel more comfortable
talking out here it’s a good environment. That is helping my social
anxiety stuff. It feels safe. In a small group where I can be like open
and say stuff.”
(Participant, R2)
This personal change is evident in the young people themselves and the music
that they are scraping as outputs with the wider community. As the participants
explained themselves
“It’s the best way to change yourself, express yourself and before MPR I
thought I honestly had the roughest ride going but now I don’t feel like
in the only one that’s kind of gone through this hard stage me in life”
(Participant, R2)
Personal reflection is a crucial skill developed through the programme, as by
initiating and maintaining a safe discussion space where it is accepted that
people have different views, being respectful of this, even where they differ from
personal perceptions, is essential for this to work successfully. Being valued and
accepted when sharing such personal journeys and experiences is maintained by
all as crucial to the group's development of trust and in turn its success. Some of
these personal stories were shared with us including one participant who shared;
“You can come angry and in 5 minutes you’re smiling. You can’t ask for
anything better than that you just can't. The best thing about it is that
when you’re someone here even if you came in angry you leave just with
the positive time you’ve had. You’ve enjoyed your time you can leave the
mornings issues behind, take out the negative.”
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(Participant, R2)
Further than this, participants identified the self-reflective impact of sharing in
other people's personal experiences and another who further acknowledged the
impact of this person;
“To be honest with you sometimes the discussions we have I may have
only touched on the issue in my life. But people come in and talk and I
think wow, wow, how did you actually manage to go through that dark
stage in your life and find that one little candle light and get out of that
dark tunnel. At MPR I get blown away, I realise that in not the only one
in that room that’s had their bad ride and I don’t feel out of place. It
does throw me back and it does stun me how people can get through it
on so many steps.”
(Peer Mentor, R2)
Participants the highlight the specific personal lessons they have taken from
engaging with the programme. Though self confidence in terms of feeling “safe to
speak out” and “comfortable in the group” are important outcomes from MPR.
Participants identified specific personal lessons that have directed them to this
point where they now feel able to communicate and share, and they also
recognise the consequences of negative behaviours and interactions. There is a
strong emphasis on recognising themselves as a proactive member of their
communities.
Examples included:
“I know that I can fully communicate with other people and I can help
them get through it before hitting it.”
(Participant, R2)
“It’s important to hold your hands up and apologise, there are outcomes
from this stuff and from causing hurt. I thought I was all that but now
I have grown up I have seen life on a different level.”
(Participant, R2)
“You take your steps forwards and your steps back, but people here
move out of the darkness and into the light. They’ve moved away from
how far their negativity could have dragged you down to the bottom. We
can see how long that could last before we find the light and see how
many people can help pick you up, brush the dust off you can carry you
out of this hole. Before coming here I thought there was only one way in
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and one way out but now I know there’s more than one entrance and
more than one exit.”
(Participant, R2)
Identifying the self as a positive agent for change is also beginning to emerge
from the group Participants are passionate about inviting their peers and fellow
young people to the group and engaging them in the experience the current MPR
cohort have shared. Several participants expressed a desire to take their
experiences forward to mentor young people as agents for change, with several
expressing the significance of using the music in this. Each issue covered has a
corresponding song, rap or artistic output created as a collaborative effort and
the shared with the wider community using online platforms. This was identified
as crucial by participants who stated that;
“Before MPR I thought I honestly had the roughest ride going but now I
don’t feel like in the only one that’s kind of gone through this hard stage
me in life. I know that I can fully communicate with other people and I
can help them get through it before hitting it.”
(Participant, R2)
and crucially;
“Coming here is like one of the best things of my lifetime really. I
walked out of school from an early age so obviously that’s my life but
when you’ve grown up you can’t live that life and you have to look at it
from a different point of view. So now in here with the help of Karnage
JD basically everyone here I can work on music to send a message to
the kids going down my path. It’s not just about making music but I’m
sending out a personal message to the entire world.”
(Participant, R2)
Transferable skills
As well as learning about different topics, the young people discussed the
development of transferable skills that they had acquired. They had helped with
website content and management, they could argue more coherently and express
their ideas and listen to others. Some had developed interview skills and come
up with the questions they wanted to ask more experienced musicians. Some had
been involved in writing a newsletter and producing a radio broadcast and some
had helped with a funding bid for a concert. Some of the participants felt
motivated by being able to draw on prior skills and participate in the group
work:
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“We write lyrics, I draw a lot, I used my music tech degree to work on
the recording music side of stuff.”
(Participant, R2)
Building relationships
For many the social aspect of the course was really important. They developed
skills around building relationships, making friends and managing dialogue both
within the sessions and beyond:
“I’ve definitely made like a few new friends and people I can work with on some
music stuff. It’s good connections and in working with people that is good. I get to
see them outside of Saturdays and we talk on Facebook and then message each
other and go out or I come in in the week to work on recording stuff outside of the
group. They usually ask me to come and help with the computer side of stuff that I
can use from the sessions and doing music.”
(Participant, R2)
Some also brought new people along to the sessions and this was another way
that friendships developed:
“I have actually made some friends. I have good friends here. I just
really see them on Saturdays but I don’t really see many people outside
and I don’t go out much unless in at college. I brought my one college
friend here today.”
(Participant, R2)
Media and music skills
However, the main area where people had developed skills was in media and
music. They had discovered new music, learned how to sound engineer and come
up with ideas for music projects. They had developed lyric writing skills and
widened their understanding of music, including reviewing albums and posting
the reviews on the website. This gave the young people an opportunity to write
about something that interested them and improve their literacy as well as learn
about different types of music and give them a “sharper understanding of the
music”. (Participant, R1), others saw themselves differently: “I’m more of a
songwriter and lyricist now” (Participant, R2). The freedom to develop their skills
in different areas was more of a feature in the final year of the project:
“We are free to do activities here and creative stuff. I recently made a
poster (see image 1) but I can also make lyrics and spit messages.”
(Participant, R2)
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For many the opportunity to develop these skills meant that they had directly
been able to access further education and employment, demonstrating how the
project met Outcomes surrounding personal development and transferrable
skills:
“I like the writing and making music. I started doing it here and the got
in into media. I didn’t really like anything but through this I have got
into doing music at college.”
(Participant, R2)
Many of the peer mentors talked about improving and becoming more fluent
with skills they already had and made comments such as: “I’ve learnt about
different software and up skilled myself with different operating systems and
hardware and my transferable skills with regard to music.” (R1). Indeed, one
peer mentor had led the production of a CD compilation of tracks made in
addition to the Saturday sessions. They were also aware that they had been able
to pass on these skills to other young people and teach them to produce music.
They also felt that having these opportunities gave the young people more ideas
about what they would like to learn about or do:
“They learn a lot in terms of media stuff. That’s the main thing. They’re
into that technology driven society, so they learn the behind the scenes
stuff more. They learn a lot about that stuff, and I ask what would you
like to learn and they say like sound engineering… whereas a few
months ago they’d be like, oh I don’t know. There’s so much stimulus.”
(Peer mentor, R1)
Benefit of studio facilities
Indeed, the studio facilities were generally cited as the key aspect that made the
project successful. Having better equipment, available for free, meant that
people could get more creative, and importantly that had a chilled and safe
environment in which to do this. Some felt that this had “filled a gap in the city”.
“The studio itself is just one reason to come, it’s a social hub as well and
people come here because it's good vibes and I’ve seen people who’ve
come here just to chill and they’ve ended up getting involved, and that’s
a really good idea that we're trying to implement that you don’t need to
be registered or anything you can just come here, pass through and 9
times out of 10 you end up getting involved anyway, and I’ve seen that
for myself.”
(Peer Mentor, R2)
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With the peer mentors available to come in regularly at evenings and weekends,
there were plenty of opportunities for people to get together and use the space.
They said everyone was “getting to know each other and it’s made the music
community closer and people are making tracks together ‘cos this facility is
available.” The place itself meant a range of things to different people:
“Some people see it as a studio, some people see it as a place to chill,
some people it as MPR on a Saturday and some people see it as a place
to see friends, but they’re all really good reasons to come.”
(Participant, R1).
The feeling was that by having this space to use, and the attraction of being able
to make music and meet new people on the music scene, more people were
getting involved in MPR and as such were being exposed to more learning
opportunities and having discussion about the issues relating to money, power
and respect:
“The whole MPR thing is the reason why these kids have this
discussion, any other studio facility,… there are other studio facilities
available… and that’s the key thing about this place these youths don’t
use it as mainly a studio facility, this whole discussion thing is extra
stuff something they don’t get anywhere else; no one else is trying to
enrich them … every other studio is concerned with private client
bookings and people that’ll pay.”
(Peer mentor, R1)
Opportunities for employment and further education
Participants in the MPR programme have developed into further employment,
education and peer mentoring roles within and external of the MPR group. All of
those talked to identified this as a direct result of the work they had done
through engaging with the MPR programme.
The programme has long term participants that have begun to undertake a peer
mentorship role. Within the young people who identified themselves as aspiring
to become peer mentors there was clear evidence of personal and professional
development and enrichment. They had taken responsibility for sessions when
the project manager was not present and worked to try to keep people’s lyrics
and attitudes positive and open minded. Many have helped to run sessions,
supported the project manager, and were feeling ready to go a step further. They
were conscious about making sure everyone participated and was supported.
They all felt committed to the project:
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“Personally it’s given me something I can add to my CV and I that’s not
even my reason for coming here, and it’s helping out people in different
ways.”
(Participant, R1).
One participant joined the group after losing passion for their job and
consequently having their employment terminated. They now however are
pursuing youth work as a potential career, and are currently reading around the
subject and developing experience to expand into youth work as a full time
career.
Another Individual hated formal schooling and would not willingly engage
academically, however since joining the MPR programme has joined a college
course for music and has been accepted to progress to their level three
qualification. This progression is usually dependant on having relevant
experience in the professional music industry so MPR has given this individual
the opportunity to gain this,, equipping them with the skills to pursue music as a
career.
“I started doing it here and the got in into media. I didn’t really like
anything before but through this I have got into doing music at college.
I have been at MPR for a long time and this has really helped me get
into level 3 music because it had let me have some real experience of
music.”
(Participant, R2)
This individual is not alone in this. A participant who had acquired skills in
music production through education, and then had become disillusioned without
employment following this, was given opportunities by MPR to help professional
and aspiring artists to produce their work, edit and mix using technology and
put their name to musical publications that are now publically released. This
support continues and offers this individual opportunity for employment in this
field beyond participating in the normal MPR group. There are deeper impact of
this also where, now this individual is equipped with these skills they are able to
share them with other interested young people, sparking a peer learning process
and opening more doors for further skills development amongst the MPR
community.
For others, MPR has given opportunities for existing skills and new interests to
be discovered and flourish. For some this is their ability to write creatively and
engage an audience, with specific individuals identifying themselves as good
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“songwriters” and “Lyricists”. (R2). For other it is the power that any form of art
can hold to potentially reach out to people;
“In terms of the art I do more like posters and my drawing. We’re not
doing just lyric writing and I draw stuff and I like to see more different
arts.”
(Participant, R2).
One participant had also created posters relating to mental health issues
and displayed them within the MPR venue (see appendix B). They shared
this as a point of pride, including a hope that such work could be used to
reach more people in future. They are now attending college courses or
engaging with further outreach work inspired by their work at MPR, .
In terms of opportunities for employment through the project, the young people
have had opportunities to broaden their networks and got involved with other
activities and organisations. They felt they had had the opportunity to work with
lots of different people and that this was a “positive model for the youth to work
with”. This has meant that some young people have moved on to different
organisations in the field, however this is not entirely negative. One intention of
the programme is to appropriately equip the young people involved to progress
into positive future, therefore where some excellent young people have moved on,
MPR provided them with a starting point crucial for spring boarding their
progress.
Some young people had done voluntary work at or through GED and others
talked about organisations that they had got involved with through meeting
people at MPR. For example one of the peer mentors had done some work on
heritage with one woman he had met and had also got involved with a project
working with the Pakistani community. He said that:
“Just being here through MPR has led me to meet people ... so now I
know about other projects that are going on.”
(Participant, R1)
Other young people talked about working with organisations that work with
gangs in Derby and how they had been able to branch out to these organisations
through their work at MPR.
Not all the young people had been involved in community events, but several
mentioned a local event at which they had performed. They had found out about
this event through networks made at GED and felt that this had been an
opportunity to have their voices heard, indeed the Mayor was present at one
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event. Several other events have since taken place for community outreach, and
further collaborations with other groups have occurred giving the young people
opportunities to engage with other relevant organisations and seek potential
further development and employment within their community.
Finally, the young people discussed how social and virtual networks,
strengthened by MPR had enabled them to branch out and have their voices
heard, as well as providing that opportunity for other who were newer to the
scene. Working with some of the better known local artists had been very
inspiring for many. As one peer mentor said: “People are listening to our stuff…
it’s out there and it’s beneficial.” However, while the SoundCloud and media
streams had raised awareness of the issues they were making tracks about, they
still felt that the greater public were not necessarily aware of the positive work
they are doing. Although this is discussed throughout this report, it is also
important to acknowledge the value of this here for promoting the young people,
their work and their achievements to a wide audience who have the potential to
engage with them on a professional level.
Overall the programme in itself is an opportunity for further education, that
operates as a springboard for participants’ future development. The issues
covered allow greater insight into key issues affecting society, whilst also
equipping the young people involved with the skills to understand and handles
such situations and issues in a positive way. Many are now progressing toward
further education and employment and has momentum is clearly building there
is a clear opportunity for other individuals to join with this. Continuation of the
project could mean many if not all of the participants involved could have such
opportunities, with many already actively engaging in education, employment
and volunteering, and reaching out to encourage others to do the same, leading
by example.
5.2.2 Questionnaire data from young people
Not many young people completed the pre-course evaluation forms. Of the few
that did there was agreement with the statements that they knew a lot about
global issues and understood relationships between their actions and people in
other parts of the world. They all felt they were able to work well in groups, plan
activities themselves, solve problems logically and recognise where they need to
improve. They all said that they like to investigate issues they feel strongly
about, but that when they felt strongly they never change their mind. They all
said they were willing to listen to others and were confident to help others
understand new things.
There were mixed views on whether they took an interest in or understood
different points of view on news about development issues and only one claimed
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to take interest in issues that affect their community such as immigration or
employment, although two had been involved with taking action locally Most
agreed that they like to talk to friends and family about the new things that they
learn.
Music making was the main thing that attracted people to the course, along with
personal recommendations and knowing the project workers. In terms of
learning new things, again learning about music and audio media were the key
motivators for attending the course. One participant also mentioned that they
would like to learn more about political views.
Some of the participants had attended courses at “Baby Js”, but most had never
done anything very similar.
5.2.3 Review of website data and podcasts
Through analysis of the online presence of MPR (see appendix A) and session
outputs (see appendix B) we have identified 43 different topic areas covered over
the three years of the project, many of which were covered a number of times and
went into depth, while others were covered through one-off sessions. Several
sessions were directly drawn from issues identified by the young people involved
as directly affecting their lives, including identity, substance abuse and
opportunity.
Topics include:











Mental health
issues
Community
diversity
Female
empowerment
Gender issues
Truth and
honesty
Voting and
democracy
Love, friends &
relationships
Opportunities
Financial
planning
Life stories













Guns, knives
and conflict
Equality
Identity
Employment
and job centre
Conspiracy
theories
Police brutality
Law
Enforcement
Creative
writing
Drugs
Racial issues
Personal
wellbeing
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Restorative
justice
Future plans
Having a voice
The NHS
Austerity
measures
Bedroom tax
MI5
Blacklisting
Suffragettes
Privatisation
Youth
parliaments
and democratic
participation
Inequality and
the widening





gap between
rich and poor
The police
Protest music
Black history
month and its
relevance to
young people







Capitalism,
socialism and
communism
Finances
Sources of
power
Human rights
and child rights





Power of the
media
London riots
2011
Nelson Mandela

A number of different methods were used to engage the young people in these
topics. In general the subject matter was guided by the participants and the
aspects of money and power were led by them. This was not always the case and
often the broad topics were proposed by the youth worker, with some stimuli to
provoke debate. There were lots of group discussions, and collaboration on how to
take projects forward, there were creative outputs such as graffiti, writing and
recording musical tracks, radio documentaries, and MPR TV. There were
networking opportunities at Sync Studios.
Pod casts and recordings of the tracks formed the main dimension of the creative
outputs of the project. Key examples of this are considered below:
1.0 Money Connect Podcast

“Credit At The Bank”
“Money”

2.0 Money Challenge Podcast

“World At War”

3.0 Money Change Podcast

“Take It From Me”

4.0 Black History Month Podcast

“Young Poor Black”
“Black Woman”

5.0 Derby Dreams Lyric Writing Podcast

“Supply & Demand”
“Every Scuff On My Nikes”

The main features of the podcasts are tracks, with contributions from the project
manager and assistant project manager and many of the young people, and
interviews which consist of questions from the project manager and responses
from young people. Much of the introduction and conclusion of the podcasts are
done by the project manager, who also put together much of the final product.
The tracks touch on the ideas raised by the stimulus and the young people write
their own contributions. These vary in terms of their engagement with the
stimulus, the depth of critique, the extent to which the approach to the issue is
positive and the use of language. It is difficult to tell how many young people
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have contributed in this way to the tracks but it seems that there is a broad
diversity of young people actively participating. Moreover, during the week
youth-run sessions are led by peer mentors and in these the young people have
made a CD from their own initiative with a range of tracks that they have
written and produced themselves.
Money Connect Podcast
In between the tracks there are interview questions to which the young people
give their perspectives on topics such as:
Why do you need money? Responses varied from “Money is not what you need
for community” to “Money makes the world go round”.
What do we pay tax? Again, there were different perspectives such as “To keep
the state running” to “To keep a small elite at the top”
What does money affect in your community? To which one person responded “It
depends on where your values lie and whether you’re materialistic”
Other questions included: How do I earn my money? Are you paid fairly? And
Has it got better in your lifetime?
The responses were both negative and positive, and some were more critical than
others. It is difficult to know from the podcast the preparation that led to this
output. However, it seems that there might be more space for dialogue on some
of these issues. Where young people were presenting very different perspectives,
there may be value in spending more time exploring in depth some of these
ideas, as there is little evidence of young people really challenging their existing
views.
Money Challenge Podcast
In this session there was a video stimulus posted on the website along with the
podcast. This video went into great detail about the banking system and the
fractional reserve system. These were not picked up in the track or interviews,
but the music did raise some of the ideas captured by the stimulus.
Again, the main feature of this podcast were the tracks, which were interspersed
with interview questions: What is Capitalism? What is Socialism? And What is
Communism? They were then asked which aspects of each they liked. There was
not great depth to the responses and structural issues and systemic powers were
not explored from different perspectives. However, some different perspectives
were represented.
In observations of this sessions it seemed that there were a lot more voices in
favour of Capitalism amongst the young people than those represented here,
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perhaps there would have been more room to explore the issues raised by the
young people.
Black History Month Podcast
This podcast gave different perspectives in black history month from interviews
with young people, who had a range of points of view from “it doesn’t mean much
to me” to lists of famous black people that had had an influence. There was some
progression in the attitudes and some exploration of the ideas raised. Slavery
and stereotypes were discussed and the impact of the system on black young
people was also touched upon. There is depth to the discussion and different
perspectives were explored.
Derby Dreams
The main aspect of this is the advice given about lyric writing; importantly the
young people were encouraged to keep an open mind, read a lot, think about
culture, keep learning and educating themselves and to stay true to themselves.
This is mixed with a number of tracks with critical and well written lyrics on a
range of topics.
Other videos on the website
There are a plethora of other clips, tracks, and videos on the website and on the
other media sites where the materials are published. There is some interesting
feedback on a session in which the young people went to watch the Mandela film.
There was clearly deep engagement with this film and there was discussion of
how much was learnt. This led to insightful and positive comments from young
people inspired by the activity:
“… informing the mass really, cos until everyone fully understands wants going
on, no one’s going to do anything about it so if we all know we can all collectively
do something, but until then nothing’s going to happen”
(Participant, R2)
There are also some interviews with the young people involved in the MPR pilot
groups and some clips of young people talking about films that had resonated
with them and why. These all gave different perspectives and in some cases
allowed the young people to practice their interviewing skills.
Reaching out to the wider community through the on line presence
Considering the on line presence of MPR gives us a proxy for measuring the
extent to which the project was able to reach out to the wider community.
Through the website and other media channels, MPR is able to reach other
members beyond the core group and thus have a wider influence. The MPR
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Derby website had 73 Twitter followers at the end of the first year and to date
have 284. Their page on Facebook had 425 likes at the end of the first year and
to date have 801. The official MPR website was initially handled only by the
project manager, but posting is now evident from the project assistant and some
of the peer mentors. The weekly updates from the sessions are all uploaded onto
the website with 65 entries. These are widely viewed with views ranging from 37
to 10222. The average number of views for one of the posts is 348, with most
weeks having views ranging from 200 to 300. This demonstrates quite clearly the
reach that the project is having beyond the group of young people attending the
sessions.
The website links to the YouTube channel and the SoundCloud, both of which
demonstrate further far reaching impact with high numbers of likes, views and
followers.
On the YouTube channels for MPR Derby there are 22 subscribers and over 1000
views of the videos, with an average views per video of 62. The SoundCloud has
77 followers and an average of 75 views per track with as many as 238 views for
a single session.
5.2.4 Attendance of events/activities
From the register of the first cohort we could see that there were 48 young people
listed as having attended at least one session in the MPR2.1 part of the course.
Of these there were 7 who had attended at least a third of the sessions and a core
group of 3 who had attended at least half of the sessions.
From the registers for the last cohort we found that over 50 participants had
attended at least one session and over a third of these people had attended
regularly or on multiple occasions over the course of the final year. There was
also a smaller core group of 10 that had attended consistently throughout the
third year of the programme. New members were also starting on the day of the
final observation, and there were members who had only attended once or twice
at that point but were intending to maintain regular participation moving
forward.
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6. Meeting project outcomes – A Summary
Focusing on the end of the project and taking into account the upheavals the
project has faced, it is clear that there has been a high degree of success in
reaching the project outcomes.
In a holistic sense the key aims of the project were to bring disaffected youths in
from the margins and create a stronger sense of community. It was intended that
this include personal changes for the young people in terms of positive attitudes,
self-confidence and transferable skills, enabling them to become role models for a
wider community of marginalised young people, and effecting intergenerational
perceptions and increasing youth involvement in community development
initiatives.
In this section we discuss the project outcomes with respect to three levels: the
core group, the wider community of marginalised young people, and the wider
community as a whole.

6.1 The Core Group
This section largely relates to outcome 1: “50 young people with limited
opportunities gain positive attitudes to learning and community, self-confidence,
and transferable skills that enhance employability”.
This outcome was met throughout the course of the project with young people
engaging to varying degrees and for varying periods of time. Certainly over the
three years up to 50 young people accessed the project, and of those interviewed,
as detailed above, there is clear evidence that the experience was positive in
terms of attitudes to learning and self-confidence. There is also evidence to
suggest that many of these young people also gained skills which enhanced their
employability. This is largely described in the findings above in section 5.2.
In total there were at least ten people who attended regularly in each of the
three years as a ‘core’ group’. Nevertheless, given the different ways people get
involved and how the youth draw on their own networks to bring in more people,
the project has had contact with an increasingly wide circle of young people in
Derby.
In addition to the Saturday sessions the young people were involved in other
activities, such as writing fifty word life stories, interviewing people from the
pilot MPR project and excursions to watch the films ‘Mandela,’ ‘Straight Outta
Compton’ and ‘12 years a slave’. Some of the core group also went on a
residential to London where they visited the Natural History Museum, the
House of Parliament, the Bank of England and the Tate Modern Museum.
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The space that MPR provides for the young people in the core group, and those
that have accessed the sessions a few times, gives them the opportunity to escape
from the world, in an environment in which no one is judging them or putting
them down. It is not restrictive and there is a supportive attitude, where the
young people help each other out; this gives a feeling of community. People
sometimes drop into sessions and some come with young children, friends and
partners, demonstrating the relaxed nature of the environment.
Many of the young people have experienced structural changes since they
became involved in the project. One peer mentor has produced a website, others
have done voluntary work with GED and other organisations, at least three have
gone on to get jobs and some have begun promising music careers, and still
remain involved with MPR.
For many of the core group there have been opportunities to improve
transferable skills such as lyric writing and writing reviews, website
management and conducting interviews. All the young people discussed the way
their confidence had developed through their involvement in MPR. The
opportunity to record with more experiences and locally famous rappers and
artists is seen as a “blessing” by many of the young people and this is clearly
inspiring for them. For some they have got a better grasp of political ideas and
express strong views about structural injustice and political systems, although in
some cases there may be room to explore this further. The main benefit to the
core group seems to be to have a place where they had access to facilities they
value and a space to get together and pursue common aims. There is an
undertone of discussing issues and positive change, but this is not pushed onto
the young people.
Peer mentors have brought people in from their own networks and run small
groups within sessions. Some of the peer mentors also received training, which
added to their transferable skills. As the third year of the project has progressed
core members have begun to take on the role of peer mentor as a crucial
responsibility, actively seeking to support and grow members of the group. Many
of these members have now worked to bring in friends, family and other young
people from their communities that they felt could benefit, and are now working
to give them opportunities to reap the benefits of the programme. Though this
growth may seem a little late for this stage, if the programme were able to
continue we strongly feel that such progress could make a strong and positive
wider impact on the local community.
Overall it is fair to say that while there have been some issues with numbers in
the core group from the outset, there are an increasing number of young people
benefiting from the project at this stage, and this has largely stabilised
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throughout the third year of the project. Indeed, since the relaunch of the project
in 2015 the group has been gradually growing and is getting back on track after
a period of disruption.
While there are still more male members attending the group than females it is
fair to say that the measures put in place in the final year, and the addition of a
female facilitator, made a big difference and a number of female members who
were accessing the sessions by the final round of data collection.
The young people who engage most with the project have described many
benefits including new skills and more confidence. They all agreed it was good to
have somewhere productive and safe to be. Many found being involved with the
music inspiring, and this is clearly a good way to engage young people who may
have been disillusioned with other forms of education. MPR gives them a
platform from which to vent their thoughts and opinions in a chilled out and nonjudgemental environment. Many also treat the programme as a crucial part of
their identities, where it has pushed their boundaries, widened their comfort
zones and offered them a positive community for their age, demographic and
issues.
There have been occasions when people from rival gangs have worked together
and respected the space. Others have found this an environment in which they
can escape from some of the pressures they face elsewhere. There have been
instances of structural personal changes, such as young people finding
employment or getting into education, and there is some evidence that people
have become more open-minded by being exposed to multiple perspectives on a
range of issues. The young people in the project have become engaged in creative
activities and many are keen to become more involved through peer mentoring.
Considering Adams’ (2010) principles of good global youth work (cited on page 5),
this project has demonstrated that hip-hop is a good means of engaging young
people in a critical analysis of local and global influences on their lives and
communities, raising awareness of globalisation and diversity, particularly in
relation to issues of justice and equity.

6.2 Marginalised Young People across the Community
This section relates to outcome 2: “Marginalised young people across the
community have access to peer support and new opportunities reducing risk
factors for anti-social behaviour”
Again, this outcome was met through getting young people involved in the
project and also through reaching out to the wider community through the online
media. Indeed, the interviews with the young people at the end of the project also
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highlighted the ways that the course had developed and how the group was
beginning to snowball, with all participants beginning to bring new people along
to the sessions. This emphasizes the need for the project to continue, with more
and more young people beginning to access the opportunities and more of the
group taking on the role of peer mentors:
“We have quite a few people now that come every week and I’ve brought
my cousin and my brother here to be part of the group. They’ve gone on
and invited a friend or two. I said yes of course bring people nobody is
here to judge, they’re here to help you and meet you and know you. New
people, new lives and new stories. Can I wait? No I can’t! I want to meet
these new people and I wish I could get people in from town to join us
for a meal and the MPR group.”
(Participant, R2)
In addition to the young people attending the sessions there is evidence of these
young people engaging in peer support with the wider community of
marginalised young people. Some had mentored other groups, such as home
schooled young people. The creative outputs from MPR are visible on the website
and through a number of other media channels including:







Swaggacamp media
JDZ media
UYZ magazine
Too hard for TV
P110
Teemedia

Tracks, documentaries and podcasts have also been posted on YouTube and
SoundCloud and have been viewed by sometimes thousands of young people, as
detailed earlier. On the YouTube channels alone there are 22 subscribers and
over 1000 views of the videos. This means that lots more people are engaging
with the issues raised in the outputs. Indeed, the young people in the sessions
also reported talking to other friends about the issues raised, or showing tracks
they had made to family and friends, which can stimulate further conversation
on the issues. Some new attendees have also become involved in the group
through members sharing via these platforms. This means there is a potentially
national and even international reach for the positive messages and lessons that
the young people currently involved in the project are distributing.
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6.3 Community Involvement
Outcome 3: “Three inner-city communities become more welcoming and inclusive
with improved perceptions of young people and greater intergenerational
dialogue and cooperation”
There was some evidence of these young people getting involved in community
activities, with a view to them influencing community attitudes to young people.
Through MPR many of the youths had been involved in peer mentoring and
activities or collaborations with other community organisations, groups and
charities including:











Dale Housing
Derby Skill build
Dandelion radio
Brownies UK
Roma community care
Embrace Nottingham
Derby city council
Baby people








Impact Derby (Derby gangs
advisory)
Derby dreams
Baptist church - taster
session
Rathbone vocational provider
O2 Box
Guides UK
Local Colleges / Schools

As an example of the sorts of activities, a lot of work was done with the Roma
Community and Roma young people got involved in some of the Saturday
sessions recording tracks and joining in discussions. Young people from the core
group were taken on a taster session at O2 Box, which is a community
organisation focusing on fitness and physical health and wellbeing. In addition,
the MPR group have started to work with Mash up Theatre and the project
manager has worked with young people on an estate in Hurst farm community
centre in Matlock. He is hoping to expand this relationship and take some peer
mentors on future trips.
The group has worked with a couple of local businesses including Café Loco and
King and Clown Clothing. There was an article in the local Telegraph about
MPR and there was a piece on local radio on Devon Daley’s show. A radio show
was also recorded and broadcast in 100 prisons through the prison radio
association. These are ways that the work happening at MPR can reach the
community at large. In addition, tracks and podcasts were also played and
contacts were made with a number of other media organisations including :








Arun A6 media
JDZ Media
Monograph magazine
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Derby telegraph
BBC radio derby
Dandelion radio







Grime daily
TCR (total community radio)
FM

BH visuals
Bebop TV

This outcome also included the target of more young people participating in the
democratic life of the community. This aspect in particular was demonstrated
through the second round of interviews and observations with many young
people discussing learning about having a voice and being able to take an active
role in society. As one young person put it:
“A few weeks ago we done one about being heard to let the kids know
they were born with a voice so they should use their voice.”
(Peer Mentor, R2)
Participants discuss this new found voice frequently, noting a new sense of
confidence, feeling safe and being able to speak out and share ideas without fear
of ridicule or dismissal. This value on youth voice is crucial to the programme as
the young people involved are not only utilising this for their personal
development, but also to reach other young people to in turn make them feel
valued in wider society.
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7. Recommendations
A number of recommendations were made in the interim report which were
discussed in section 4.1 above. These recommendations are made primarily from
the findings of the final round of interviews and observations, in recognition of
the changes that have taken place with the project and the stage at which the
project now finds itself and looking towards the future of MPR.

8.1 Participant Recommendations
The interviews are particularly insightful in providing some guidance for the
ways in which the course might be able to move forward, now that previous
problems have been resolved and the project is back on track. All the
participants were adamant about the importance of the group for their personal
development and were concerned about the possibility of the sessions stopping.
For some of the young people there was a desire for the sessions to continue as
before, for example the gender group had been very successful:
“I was a bit upset that Soria has to leave after Christmas so I hope we
can get her back and do more of this stuff ‘cause I like the Soria stuff.”
(Participant, R2)
However, participants generally had a positive attitude toward the project and
were keen to be able to continue and develop their thinking further:
“I’d like to see more of that. It challenges my own perspectives, I see
things in different ways.”
(Participant, R2)
Indeed, many participants echoed this and expressed a desire to take this even
further, putting more emphasis as the development of critical thinking:
“I think that there needs to be more emphasis on critical thinking and
questioning rather than making judgements and stuff. A lot of the time
if someone comments on what they believe people go oh ok and move on.
Questioning things and asking why, not in a bad way, just gets people
to consider their beliefs more.”
(Participant, R2)
In addition, there were a number of young people now on board who are keen to
take further steps by training to become peer mentors.
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“I’d like to do a leading thing. I wouldn’t mind working with kids who’s
going through a rough time in life. I’d love to talk to them and tell them
what bad things might happen when they’re on a drugs or weed or coke
or gang route like this crazy type of hip hop stuff.”
(Participant, R2)
“I’d love to take on a more mentoring role, it definitely my future goal,
youth work. I’ve brought a book and not rea did yet but it’s all about
youth work and what I can do. I haven’t asked for an opportunity to do
it in the sessions but if I ask then maybe I could do that here. I wasn’t
interested in it before really, because youth work came out of this
programme after hanging around with JD and my friends and all
those other people. I’ve known about other groups and youth
organisations in the area but this is where I got really into the youth
work side of things.”
(Participant, R2)
Another recommendation from the young people based on positive experiences
they had had included suggesting more community trips:
“I would really like it if we could do more trip out things. We went to
the cinema to see ‘Straight Outta Compton’ but not many people went
but I wish we could do more activities like that and different trips out
into the community. I’m not overly adventurous but that would be
really nice to get out to stuff with these people. We were learning about
hip hop and ice cube so commotion was great so more of that would be
good.”
(Participant, R2)

8.2 Evaluator Recommendations
The evaluators’ assessment from the final round of interviews was that the
project seemed to have turned a real corner and was in the process of advancing
well towards to project outcomes. However, in terms of the numbers they are
reaching, due to the interruption in the middle of the project, they slightly
behind schedule. It is with this is mind, along with the perspectives of the
current participants, that we would recommend accessing further funding to be
able to continue with the MPR sessions. Many of the young people who attend
the sessions are vulnerable and have been positively impacted by the project.
Therefore, to stop the sessions now, at a time when they are beginning to
blossom, and inviting other friends and acquaintances to attend, may even be
detrimental to some of the young people.
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The evaluators would therefore actively support bids to extend this project
further. In terms of what the GED team might consider going forward the key
recommendations are to build on the current successes and look to deepen the
learning of the core group, and to work on snowball recruiting more participants
through further encouraging the core group to bring others along.
With the learning aspects of the sessions there is perhaps more room for a
deeper analysis which explores the links between the young people’s personal
lives and the local and global community and to encourage active participation to
build alliances to create change. In particular, the links to the wider community
need to be developed further and more opportunities to participate in events and
interact with their communities through democratic participation and perhaps
interaction with more community groups. This would facilitate reaching the
third outcome more fully.
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Appendices
Appendix A – MPR Online Presence
Twitter: https://twitter.com/MPRDERBY
Facebook: https://www.facebook.com/mprderby
You Tube: https://www.youtube.com/channel/UCyHiHOUki0rT-2fFAduX66g
Sound Cloud: https://soundcloud.com/mpr-derby
Website: http://www.mprderby.co.uk/
Media Coverage and Misc:
https://mprderby.bandcamp.com/
http://www.globaleducationderby.org.uk/money-power-respect-project.html
https://boxchatter.wordpress.com/2013/06/19/voluntary-project-2-money-powerrespect-revisit/
http://ivo.org/post/money-power-respect-young-people-hip-hop-volunteering5487689c9108686207659265
http://citizenseyederby.org.uk/2012/09/26/money-power-respect/
https://mprderby.bandcamp.com/album/money-power-respect
http://www.derbytelegraph.co.uk/Project-gives-youngsters-power-change/story16477240-detail/story.html
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Appendix B – Session Content Photos
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